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Media literacy policies and practices

Figure 7: Policy provision for Pillar 2.1 - Digital/media literacy in education

Better Internet for Kids
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Media literacy policies and practices

Better Internet for Kids

Figure 26; Changes in digital and media literacy activities
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Mediawijs — competence model

MEDIAWIJS COMPETENTIEMODEL
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Mediawijs — topical issues
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Mediawijs — fraining for teachers and other stakeholders

Vormingen

Op zoek naar een mediawijze vorming? Vioor jezelf of jouw organisatie? Een zelfstandig traject
of onder begeleiding? Online of offline? Ontdek hier de mogelijkheden.

Mediacoach

Met de opleiding Medi h til je je organisatie naar
een hoger niveau in de digitale wereld. Met jouw
brede kennis ben je een coach, aanspreekpunt en
inspirator voor alles rond mediawijsheid.

Omirdok de Madiscoach opleiding

Mediamenu

Kan je school of isatie wel een ijz
snack gebruiken? Trakteer je collega's, leerlingen of
leden dan op een vorming uit het Mediamenu van
Mediawijs. Je vindt er vormingen en workshops rond
verschillende thema's, georganiseerd in
samenwerking met onze partners.

No Cap

Wat moet een leerkracht weten over polarisatie en
identiteit en hoe kan je een klas kritisch leren omgaan
met (des)informatie? No Cap reikt leerkrachtenin 3

online leermodules handvaten aan bij de preventie

c A P van radicalisering.

httos://www.mediawiis.be/ 745%2,%'?.‘32{‘
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Mediawijs — competence model

T Filter [EGroup M Sort = .

Mediawijs leerdoel
De leerling verklzart het begrip ‘mediawijsheid” en kan dit toepassen.

De leerling vormt een visie rond mediawijsheid en kan deze toepassen op...

De leerling kan doelgericht {(op basis van een weloverwogen visie op medi...

De lzerling kan (digitale) media gebruiken in functie van zijn of haar beho...
De leerling verwoordt de impact van digitale media en technologie op zij...
De leerling bencemt verschillende dragers en vormen van informatie.

De leerling bencemt de doelstellingen van specifieke informatievormen.

De leerling benoemt verschillende zoekstrategieén en past deze toe op ve...
De leerling verwoordt de werking van het productieproces van informatie, ..
De leerling benoemt en past verschillende strategiegn toe om informatie t...

De leerling slaat informatie gestructureerd op en kan deze later gemakkeli...

De leerling verklaart het begrip ‘auteursrecht’ en kan de regels toepassen.

De leerling interageert via digitale media met mensen, systemen en dienst...

De leerling interageert respectvol via media.

De leerling bouwt een online identiteit op door online interacties.

De lzerling bencemt (onjgewone en (onjgewenste situaties online en gaat...

De leerling verwoordt de regels van 'portretrecht’ en ‘auteursrecht’ en kan...

De leerling verwoordt welke media-inhouden en toepassingen hij of zij le...
De leerling kan (samen] genisten van media.

De leerling bencemt en gebruikt (digitale) tools om bepaalde inhouden e...

De leerling verwoordt hoe een (eigen) mediacreatie emoties en effecten o...

De leerling ontwerpt een aantrekkelijke mediacreatie en kan dit communi...

De leerling verwoordt de regels van ‘portretrecht’ en ‘auteursrecht’ en kan...
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De leerling verkent enkele kn
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Nt
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De leerling verkent een aanta
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Muzische vorming - 6.1°
*Novt.

MNederlands - 2.8 Mederlands
*Novt.

*Novt.

*Navt.

*Novt.

Nt

Mens en maatschappi] - 1.1
*Novt.

*Navt.

*Novt.

Muzische vorming - 6.1°  Me

Muzische vorming - 6.1°  Me

Muzische vorming - 6.1° Mu
Muzische vorming - 1.5 Muz
Muzische vorming - 5.2 Muz

Nt

1e gr lager - MW subdo...

De leerling verkent een aznta
Nt

De leerling kan met hulp €én
De leerling kan enkele aangel
M.t

De leerling benoemt verschill
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De leerling verkent aangereik
M.t
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De leerling herkent en gebrui
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2e gr lager - MW subdo...

De leerling kan een beperkt 2
M.t
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De leerling kan met hulp een
De leerling verkent hoe het p
De leerling verkent de versch
De leerling kan met hulp de ¢
De leerling verkent een aanta
De leerling herkent een aantz
De leerling verwoordt de (po:
De leerling verkent waaruit et
De leerling herkent (on)gewo
De leerling verkent een aanta
De leerling verwoordt welke 1
De leerling verwoordt dat hij
De leerling herkent en gebrui
De leerling herkent met hulp
De leerling verkent hoe hij of

De leerling verkent een aanta
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3e gr lager - MW subdo...

De leerling kan meerdere voc
De leerling onderzoekt kritisc
De leerling kan met hulp alle
De leerling kan een gepast m
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De leerling verwoordt een aa
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Zonnestraal 2017-2018 n°17 : Hoe
MediaMest.be: praat met je kind m
De Schaal van M - Werkboekje: 1e
Wai-not De Schaal van M - Werkk
Zonnestraal 2017-2018 n°17 : Hoe
Educatief pakket: Nieuwsdagboek
Educatief pakket: Nieuwsdagboek
Educatief pakket: Nieuwsdagboek
Publi Ville - Lespakket Reclamewijs
Educatief pakket: Nieuwsdagboek
De Schaal van M - Wedstrijd
Zonnestraal 2017-2018 n°2: Niet z:
De Schaal van M - Wedstrijd
Cybersense Jungle Web MediaM
Jungle Web  De Schaal van M - Wk
Cybersense Jungle Web MediaM
De Schaal van M - Werkboekje: 3e
J.EF. makers - tips, tutonials en app
JLEF. makers - tips, tutonals en app
J.EF. makers - tips, tutonals en app
De Schaal van M - Les: Influencers
JLE.F. makers - tips, tutonals en app

Zonnestraal 2017-2018 n°2: Niet z:
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Curriculum overload

Figure 11. Types of cross-curricular themes reported by countries/jurisdictions

Number of countries/jurisdictions reporting this theme
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37 countries)

OECD (2020) Curriculum Overload: A Way Forward (N
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Curriculum overload

Figure 18. Types of cross-curricular competencies reported by countries/jurisdictions

Number of countnes/junsdictions reporting this competency
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Teacher education/training in digital and media literacy

Access, Analyze & Evaluate

SAMPLE & METHODOLOGY IN BRIEF
Encator [ 5%  [ls.uoeon cnine savey to geter

. . school leaders, educators, librarians,
Librarian - 33% elected public officials, parents, and
members of the community.
School Leader . 7% #

Images and Advertising
Compare and Contrast
Stereotypes

Examine the News
Music & Cultural Values
The Business of Media

We also conducted 30 interviews
Parent - 25% with people who provided additional Create & COIIabUrate
insight on the practice of media
Community - 32% literacy education in local school * Tell a Story
districts. See details concerning ¢ Team-Based Production
Public Dfficial . 5% methodology on page 26. * Research Project
0 100 200 300 * Present a Strong Point of View
e (Create a Public Service Announcement

Results do not sum to 100% because participants could check more than 1 box

Reflect, Understand & Apply

How Media Messages Influence

Balancing Online and Offline Life

Reflect on Your Interpretations

The Social Responsibilities of the Communicator
Media Law and Policy

Media Education Lab (2021, October). Media Literacy in
Rhode Island: A Statewide Survey.
https://mediaeducationlab.com/pub/media-
iteracyrhode-island ‘

European
choolnet
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Teacher education/training in digital and media literacy

.iii!l‘!.l!.lI't'li"li‘i.‘i.li'i

Media Literacy

Instructional Practices

e

SOME MOST
ELEI"IEHTAH'!’ MIDDLE HIGH
SCHOOL SCHOOL SCHOOL

STUDENTS  STUDENTS STUDENTS

The pie charts represent estimates of how likely
it is that students get media literacy
instructional practices in the elementary (ES),

.'. middle-school (MS) or high school (HS) grades. ¥

"iFIiP!il!liit!il!‘-#!l!i'!#!l'-

Participants estimated how many of the
learners in their own schools or community
encountered 16 ML instructional practices, as
shown on pages 8 - 1. Responses were
averaged by grade level and cutoffs (few,
some, most) were identified based on mean
scores.

SRR R

* school culture provides a supportive context with few

..iili'iIiiil!.l!.ll.il.illl'i..

" School & Community Context

Technology .

Student Readiness
School Culture

LOW Many Obstacles & Challenges
MED Some Obstacles & Challenges .

HIGH Few Obstacles & Challenges

In this example, access to technology is seen as a
L
substantial challenge, student readiness is average, and »

Participants estimated the presence or absence of
19 different types of obstacles and challenges,
as shown on page 16. Fewer obstacles are
considered evidence of high functioning.
Responses were averaged and cutoffs (high,
medium, low) were identified based on mean

scaores.

y e
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Teacher education/ training in digital and media literacy

Key Features and Examples of Professional Development in Media
Literacy Education:

Curriculum Development

Training and Conferences

Learning Communities

Formal Higher Education and Certificate Programs

Hoblbs, R. (2017), Approaches to teacher professional development in digital
media literacy education, hitp://dx.doi.org/10.4324/9781315628110

\’//' European
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https://fcl.eun.org/sml4change

* -
sml4change MOOC 51 e ?a_

*massive open online courss

When | Spring 2018

The smidchange online courseis designed for heads of schools, piimary and secondary
teachers, as well as teachers in initial training. The first edition of the MOOC runs on
the European Schoolnet Academy website fram April 2019 to June 2019.

What is the MOOC about?

The 6.5 week-long online course is structured in 5 modules, each tackling one of the
following topics:

What is 5 i Assessing the
: g What is - pl: ] 5
social media an SML ! effectiveness

literacy of your
(SML)? SUeRY" strategy

By following this MOOC, participants are able to:
e Receive advice about how to develop a social media literacy strategy in their school
- Access videos about inspiring best practices and other learning materials

€ Engage with 2 community of like-minded professi

g Reflect, discuss and share experiences around social media literacy

Develop their social media literacy strategy

I
NS

European
choolnet
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000 :*H‘i
25 200, % 13 ;

h 0 ¢ ) 25 teachers, of which

25 PROJECT PARTICIPANTS e ’., 2 IT coordinators
FROM 13 EU COUNTRIES I UIT 2 deputy heads of school

PARTICIPATING OF OUR 25 SCHOOLS...
SCHOOLS' LOCATIONS - o/kdise

7 offer pre-primary education
10 offer primary education
23 offer secondary education

7 have a technical, vocational,
or artistic specialisation

23 are public

2 are private

I
NS
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MISSION - 3 short statement of the school's
purpose.

SITUATIONAL ANALYSIS - helps schools
document the current landscape of social
media literacy in the school community.

- describes what the school wants
to achieve with their SML strategy at a high
level,

FOCUS AREAS - the foundation stones of
any strategy, based on a SWOT (strengths,
weaknesses, opportunities, threats)
analysis.

STRATEGIC GOALS - high-level, specific
goals defined under each focus area.

- - break up the strategic goals
mtn srﬂaller targets. They are the backbone
of the strategy and require a metric and

------------------------------------------------------------------------------

time frame. They are important to monitor
the progress of the strategy.

IMPLEMENTATION OR ACTION PLAN -
describes the steps, (human) resources and
timelines necessary to achieve each of the
goals and objectives set in the strategy.

ASSESSMENT PLAN - necessary for
monitoring progress and for assessing the
strategy’s impact. It gives a clear indication
of what elements of the strategy will be
evaluated, how and when.

: - - refers to all
thE resources {matenai financial and/or
human) that are needed.

RISK ASSESSMENT - a summary of the
potential risks resulting from the strategy
implementation and ways to mitigate them.

European

\lSchoolnet



Preferred activities to implement

{?}ﬁc} Main target groups:

* Students (92 activities) *» Cyberbullying

* Teachers (35 activities) * Privacy

* Parents (19 activities) * Hate speech

» The whole school {21 activities) » Disinformation

* External stakeholders/the wider * Creative expression

community (15 activities)

Develop and apply
_ i (Co-)develop school policy
AOEHOIAIE:, Jies @, - 4 dacuments, such as conflict
Sl ey > f guidelines or codes of conduct
Interview parents, teachers, o Palicy
and students * development i:immmmn:::t’:?[ﬁﬂ
Examine your digital image g
and identity
Interdisciplinary projects
kL _ Peer education, ambassadar,
EXAMPLES OF e and mediation schemes
sl PROPOSED o ing Teacher trainings
Student debates e = D ACTIVITIES initiative Participation In European
7 projects like eTwinning

Parent events g.. ‘
staff mestings and internal T Raising
presentations AWareness
External events like Safer @'
Internet Day

& Develop campalgn and dissemination
""" materials like graffiti, fiyers, glossaries,
videos, or theatre plays

-4 Bulld digital competences by making blogs,
viogs, video, websites

'@ Create teaching materlals and lesson plans

{Co-}creation

</~ European
\lSchooFl)net



Risk area Most common prevention/mitigation strategies

+ Lack of time *» Communicate the SML strategy benefits to engage the whole school

* Lack of motivation * Put a motivated team in charge of the strategy coordination

* Perceived lack of social media/ » Create synergies with other school activities, teachers’ work, and exist-
SML competences ing initiatives and resources

+ Personnel turnover

+ Conflicts of interest

Student-related

+ Lack of motivation

+ Inappropriate use of social
media by students

Involve students in the strategy development from the start to foster
ownership

Co-create activities and materials with students

= Agree on rules about social media use together with the students and
formalise this agreement through a signed code of conduct

* Put mechanisms in place to prevent, detect and tackle problems early on

*+ Lack of engagement Involve parents’ representatives in the SML strategy coordination team

* Some parents’ opposition * Communicate transparently and constantly before and during the
to the use of social media in implementation of the SML strategy and be receptive to parents’ concerns
school

Promote joint activities with students and their families

-

Integrate SML activities at school events that are popular among
parents

Enable children to showcase their SML activities, projects and
accomplishments

-

School-related (other)

+ Aligning the strategy with the + Keep your strategy ambitious but achievable
school calendar

Take the school calendar into account and plan accordingly well in
advance

Review and monitor your strategic plan regularly

-

Be flexible and adapt your plan if necessary

+ Data security and privacy * Be up to date about relevant data protection regulation (e.g. GDPR)
ARG * Have adequate technical measures and protocols in place to ensure that
school systems are secure
+ Lack of budget * Use your strategic plan to attract sponsors and/or get external funding

</~ European
\lSchooFl)net



Involving the whole school community

“What did you find most challenging when developing and implementing
on SML strategy at your school?”

“Involving the whole school, especially
other teachers [ - ] motivating people,
especially senior teachers.”
(Teacher, Poland)

“The lack of collaboration among my

colleagues [ - ] The lack of involvement

from my colleagues.”
(Teacher, Italy)

Conversely, close collaboration with internal and external stakeholders such as colleagues,
students and external partners, as well as establishing synergies with existing school or
community-related projects were perceived as strategy facilitators:

“What helped you most to develop and implement an SML strategy at your school?”

“What helped me most was the
collaboration with the police and the
students’ engagement [ . ]. Teachers knew
very well what they had to do. Maximising
already existing resources at our school
[also helped]. We did not ask something
that was totally new, but we asked them
to ‘adapt’ their own activities they were
already doing. Our teachers are used to
working in collaborative projects.”
(Teacher, Spain)

“The participation of parents and
students was very active.”
(Teacher, Romania)

“Students were curious and enthusiastic.
All of them were positive about the topic.
| was surprised by their level of knowledge,
but there is a gap between their theoretical
knowledge and actual practice.”.
(Teacher, Poland)
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At system level:

« More strategic approaches are necessary to foster social media literacy (instead of one-shot, isolated,
short terms initiatives

« More resources to support the educational sector to develop meaningful long-term social media literacy
strategies are required

« Social media literacy efforts should start from a young age and this requires primary school teachers to be
well-prepared to take on this challenge

At school level:

« One-off initiatives by individual teachers are not enough to foster systemic, long-term changes in (social)
media literacy

« Developing an SML strategy requires much more than strategic management skills and basic knowledge
of social media

« School management and leadership are key to the success of long-term SML strategies
At project level:

« A strong smldchange community has been created and efforts should be made to make this community
of social media literacy-minded educators grow.

</~ European
NSchoolnet



=~ European
kSchooFl)net

Transforming education in Europe

Thank you!

Www.eun.org

y [l 0 o




